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	Name:
	student student
	Sex:
	Male

	Address:
	

	Phone:
	313-xxx-xxx

	School:
	
	Grade:
	6th 

	Birth Date:
	xx/xx/xx
	CA:
	11-9

	Evaluation Period:
	12/04/2015-1/21/2016
	Report Date:
	01/21/2016




	Reason for the Evaluation




	Parent Input






	Previous Interventions




	First Grade (2010-2011)
	Title 1 Support
Reading Support

	Second Grade (2011-2012)
	Reading Support

	Fifth Grade (2014-2015)
	Reading Support

	Sixth Grade (2015-2016) 
	Reading Essentials Class
Moved seat to front of classroom (RE)
Have modified writing assignments (RE)
Reduced math homework completed in Math Foundations (MF)
Monitor missing math homework by checking Pinnacle regularly (MF)
Teacher and Teacher are working together to make student’s math  assignments more manageable (M)
When possible, I help student one-on-one with in-class practice problems (M)
Given copies of class notes (SS)
Given multiple copies of assignments because they get lost. (SS)
Modified assignments (SS)
12/4:  Addition of QUEST 2x per week 1st hour.  RE work to be addressed in both QUEST (ELA skills are natural part of QUEST) and in AA
-parents are providing medical intervention:  Adderall




	Group Standardized Tests





These scores indicate that student’s math skills are not as developed as his reading skills.  There is a lot of variability in his scores from year to year.  His reading scores indicate that he has low-to-low average ability.  His math scores indicate somewhat lower skills.  





	Grades as of 01-06-2016



	READING 6 ESSENTIALS
	71.000/C-
	86.000/B

	READING 6 ESSENTIALS
	 
	 

	SCIENCE 6
	60.000/D-
	79.000/C+

	MATH 6 FOUNDATIONS
	88.000/B+
	 

	ACADEMIC ASSISTANCE S1
	 
	84.000/B

	MATH 6
	28.000/E
	22.000/E

	SOCIAL STUDIES 6
	33.000/E
	54.000/E















	School Social Worker Report







	Speech and Language Pathologist













	School Psychologist Report



Testing Behaviors/Observations:




Assessment Results 
The Cattell-Horn-Carroll model of cognitive abilities was the empirically based, valid and measurable construct used in this evaluation for the analysis of learning disabilities.  The Cattell-Horn-Carroll Theory classifies cognitive skills within several clusters of abilities that demonstrate moderate to highly significant correlations to academic achievement skills.  

	Cognitive Ability Profile



Students must have an average cognitive ability profile (have at least three areas of cognitive strengths) if they are to be considered as a student with a specific learning disability (SLD).  student has at least three areas of cognitive strength as required by the GP and Wayne County guidelines for identifying a Specific Learning Disability (SLD).  Thus he meets this part of the SLD guidelines.

	Cognitive Processes
	Standard Score
	Strength/Weakness

	Crystallized Knowledge (Gc)
	77
	Weakness

	Processing Speed (Gs)
	77
	Weakness

	Short-Term Memory (Gsm)
	88
	Strength

	Auditory Processing (Ga)
	89
	Strength

	Long-Term Retrieval (Glr)
	93
	Strength

	Visual Processing (Gv)
	101
	Strength

	Fluid Reasoning (Gf)
	89
	Strength



student’s cognitive processing skills were assessed using a cross-battery approach. Below is a chart which describes which subtests were used to explore each of the CHC areas.

	CHC Factor
	Standard Score
	Test/Subtest
	Scaled/Standard Scores

	Crystallized Knowledge (Gc): Crystallized abilities refer to a person’s knowledge base (or general fund of information) that has been 
accumulated over time. It involves knowledge of one’s culture, as well as verbal or language-based 
knowledge that has been developed during general life experiences and formal schooling.
	77
	WISC-V Similarities
	6

	
	
	WISC-V Vocabulary
	6

	Processing Speed (Gs): Processing speed provides a measure of an individual’s ability to process simple or routine visual information quickly and effectively and to quickly perform tasks based on that information. When information is processed slowly, competing stimuli in immediate awareness may cause overload stress on short-term memory. Tasks that involve multiple, complex processes can be particularly confusing 
and frustrating. Completing tests and assignments within the usual time constraints can also be difficult even when the student has adequate skills and knowledge.
	77
	WJIV Letter-Pattern Matching
	80

	
	
	WJIV Pair Cancelation
	80

	Short Term Memory (Gsm): Short-term memory is the ability to hold information in one’s mind and then use it within a few seconds. 
A component of short-term memory is working memory. Working memory relates to an individual’s 
ability to attend to verbally- or visually-presented information, to process information in memory, and 
then to formulate a response. Difficulties with working memory may make the processing of complex 
information more time-consuming, draining a student’s mental energies more quickly and perhaps 
result in more frequent errors on a variety of tasks. 
	88
	WISC-V Digit Span
	7

	
	
	WISC-V Picture Span
	9

	Auditory Processing (Ga): Auditory processing refers to the ability to perceive, analyze, and synthesize a variety of auditory stimuli 
(e.g., sounds).
	89
	KTEA-3 Phonological Processing
	89

	Long-Term Retrieval (Glr): Long-term retrieval refers to an individual’s ability to take and store a variety of information (e.g., ideas, 
names, concepts) in one’s mind, and then later retrieve it quickly and easily at a later time using 
association. This ability does not represent what is stored in long-term memory. Rather, it represents 
the process of storing and retrieving information.
	93
	WJIV Story Recall
	89

	
	
	WJIV Visual-auditory Learning
	99

	Visual Processing (Gv): Visual processing is an individual’s ability to think about visual patterns and visual stimuli (e.g., What is 
the shortest route from your house to school?). This type of cognitive processing ability also involves 
the ability to generate, perceive, analyze, synthesize, manipulate, and transform visual patterns and 
stimuli (e.g., Draw a picture of how this shape would look if I turned it upside-down.). 
	101
	WJIV Visualization
	101

	
	
	WJIV Picture Recognition 
	101

	Fluid Reasoning (Gf): Fluid Reasoning refers to a type of thinking that an individual may use when faced with a relatively new 
task that cannot be performed automatically. This type of thinking includes such things as forming and 
recognizing concepts (e.g., how are a dog, cat, and cow alike?), identifying and perceiving relationships 
	89
	WISC-IV Matrix Reasoning
	9

	
	
	WISC-IV Figure Weights 
	7



Results from student’s cognitive testing indicates that he has a weakness in the area of Crystallized Knowledge (SS=77) based on expressive, language-based information such as vocabulary knowledge (ss=6) and being able to describe an  understanding how things are similar (ss=6).  This may impact his reading and reading comprehension skills.  student also has a weakness in Processing Speed (SS=76) indicating that student struggles to complete simple paper-pencil matching tasks quickly.  This may correlate with his difficulty to work in a timely manor on his class work even when he knows the information.  

student has stronger Short-Term Memory skills (SS=88).  student is able to recall/repeat information when asked, especially when information is presented visually.  student is also able to discriminate sounds, Auditory Processing (SS=89), indicating he can hear the differences between sounds and phonemes.  This has a direct correlation to decoding words and basic reading skills.  student’s Fluid Reasoning scores (SS=89) indicate that when faced with new information/problems he has the ability (low average) to develop solutions, recognize concepts or relationships between ideas.  student’s Long-Term Retrieval skills (SS=93) are in the Average Range indicating that he is able to quickly recall information that he has learned/stored in his memory.  student’s strongest cognitive skill is his visual processing skills (SS=101)indicating he has average ability to think about and interpret visual patterns and visual stimuli.  
	


	


student’s mom and two teachers completed the Autism Spectrum Rating Scale (ASRS).  This is a 70 item rating scale that assesses the presence of symptoms associated with Autism Spectrum.Disorder (ASD).  The chart below is a guide to interpreting the scores.
[image: ]
 
	ASRS
	T-Score
	Percentile Rank
	Classification

	Total Score:  Has many behavioral characteristics similar to individuals diagnosed with an Autism Spectrum Disorder
	T1=71
T2=66

	 98th 
95th 
	 Very Elevated
Elevated

	Social Communication:  Level of Inappropriate use of verbal and nonverbal communication to initiate, engage in and maintain social contact
	 T1=65
T2=56
	 93rd
73rd 
	 Elevated Score
Average Score

	Unusual Behaviors: Has trouble tolerating changes in routine.  Engages in apparently purposeless, stereotypic behaviors.  Overreacts to certain sensory experiences
	 T1=58
T2=56
	79th
73rd 
	 Average Score
Average Score


	Self-Regulation:  Indicates how well the student manages his/her behavior and thoughts, maintains focus, and resists distraction.
	T1=76
T2=77
	99th 
99th 
	 Very Elevated
 Very Elevated


	DSM-IV-TR Scale:  Has symptoms directly related to the DSM-IV-TR diagnostic criteria for an Autism Spectrum Disorder
	T1=64
T2=56 
	 92nd 
73rd

	 Elevated Score
Average Score

	Peer Socialization:  Has limited interest and capacity to successfully engage in activities that develop and maintain relationships with other children
	 T1=75
T2=63
	 99th 
90th 
	  Very Elevated
Slightly Elevated Score

	Adult Socialization: Has limited interest and capacity to successfully engage in activities that develop and maintain relationships with adults
	 T=77
T=58
	 99th 
79th 
	  Very Elevated
Average Score

	Social/Emotional Reciprocity: Has limited ability to provide an appropriate emotional response to another person in a social situation
	T1=65
T2=58 
	 93rd
79th
	 Elevated Score
Average Score

	Atypical Language: Spoken communication may be repetitive, unstructured, or unconventional.
	 T1=68
T2=72
	 96th 
99th 
	Elevated Score
Very Elevated Score 

	Steroptypy: Engages in apparently purposeless, repeated movements, noises, or behaviors.
	 T1=54
T2=40
	 66th 
16th 
	 Average Score
Average Score

	Behavioral Rigidity: Has difficulty tolerating changes in routine, activities, or behavior; aspects of the environment must remain unchanged
	 T1=48
T2=41
	 42nd
18th 
	 Average Score
Average Score

	Sensory Sensitivity: Overreacts to certain experiences sensed through touch, sound, vision, smell or taste
	 T1=57
T2=57
	 76th 
76th 
	 Average Score
Average Score

	Attention Regulation: Has trouble appropriately focusing attention on one thing while ignoring distractions; appears disorganized.  May have deficits in motor/impulse control; is argumentative
	 T1=71
T2=75
	98th 
99th  
	 Very Elevated Score
Very Elevated Score


 
The results from the ASRS indicates that overall student’s teachers see areas of concern, specifically in the areas of social/communication (T1=65), self-regulation (T1=76, T2=77), peer socialization (T1=75, T2-62), adult socialization (T1=77), atypical language (T1=68, T2=72), and attention (T1=71, T2=75). student’s total DSM-5 scale falls in the Elevated range for T1=64 and in the Average Range for T2=56.  




	


	

	

	

	

	


School Psychologist, Ed.S. ,L.L.P.
School Psychologist 
Anywhere Public Schools
313-xxx-xxxx




	Special Education Teacher Report




	Academic Strengths and Weaknesses



Another of the Wayne County and Anywhere Public Schools criteria for SLD is that a student must have at least one area of academic weakness with a matching cognitive weakness and at least one area of academic strength with a matching area of cognitive strength.  
 
	Areas of Academic Weaknesses

	Weak Academic Areas
	Deficit Achievement Areas <1.5 SD (<78)
	Corresponding Weakness in CHC Cognitive Area <1.0 SD (<84)

	
	Subtest
	Standard Score 
	RPI <67/90
	Cluster/Subtest
	Standard Score
	RPI <67/90

	
	
	

	Areas of Academic Strengths

	Areas of Academic Strength
	Achievement Strengths >1.5 SD (>79)
	Corresponding Strengths in CHC Cognitive Area >1.0 SD (>85)

	
	Subtest
	Standard Score 

	Cluster/Subtest
	Standard Score
	RPI>76/90

	
	
	




	Medical









	Observation 12/4/2015






	Teacher Input





	







	






	Summary





Medical:




Eligibility Recommendations:

Specific Learning Disability (SLD): 

	SLD Criteria
	Data Inconsistent with SLD Criteria
	Data to Support SLD Criteria

	The student exhibits a pattern of strengths and weaknesses in performance, achievement or both relative to student’s age or state approved grade level standards or intellectual development. 

	A learning disability is found in one or more of the following:

	Oral expression
	
	

	Listening comprehension
	
	

	Written expression
	
	

	Basic Reading skills
	
	

	Reading Comprehension
	
	

	Reading Fluency
	
	

	Math Calculation
	
	

	Math Reasoning
	
	

	Not Primarily the result of

	Vision, hearing or motor impairment
	
	There is no evidence that any difficulty is due to vision or motor impairment. 


	Emotional, Cognitive impairments or ASD
	
	

	Environmental, cultural or economic differences
	
	Review of s school records indicate that student’s  learning difficulties are not the result of economic, cultural or ESL issues. 

	Documentation of the following

	Observation by team member
	
	

	Appropriate instruction in general education setting
	
	student has attended school district since 1st grade and has been exposed to teaching from highly qualified teachers.  He has also received academic interventions since 1st grade in reading.

	Relevant medical information
	
	

	Not correctable without special education
	
	student





Speech and Language Impairment (SLI):
	SLI Criteria
	Data Inconsistent with SLI  Criteria
	Data to Support SLI Criteria

	Adversely Affects Educational Performance
	
	

	One  or more of the following:

	Articulation Impairment
	
	

	Voice Impairment
	
	

	Fluency Impairment
	
	

	Language Impairment
	
	

	Spontaneous Language Sample
	
	

	2 standardized assessment instruments or 2 subtests
	
	



Other Health Impairment (OHI):  
	OHI Criteria
	Data Inconsistent with OHI Criteria
	Data to Support OHI Criteria

	Chronic or acute health problems
	
	Has a DX of ADHD-takes medication to help control symptoms

	Adversely affects educational performance
	
	

	Assessment data from approved physician
	
	




Autism Spectrum Disorder:  
	ASD Criteria
	Data Inconsistent with ASD Criteria
	Data to Support ASD Criteria

	Adversely Affects Educational Performance


	ACADEMIC: 
 
BEHAVIORAL/SOCIAL:

	

	Manifested before 36 Months
	
 
	

	Qualitative Impairment in reciprocal social interaction including TWO or more of the following
 
 

	1.    Impairment in the use of multiple non-verbal behaviors
	
	

	2.    Failure to develop age appropriate peer relationships
	
	

	3.    Impairment in spontaneous seeking to share with others
	
	

	4.    Impairment in social-emotional reciprocity
	 
	

	Qualitative Impairment in communication including ONE of the following
 

	1.    Delay or lack of spoken language with no attempt at alternative modes of communication
	
	

	2.    Impairment in pragmatics or ability for reciprocal conversation
	
	

	3.    Stereotypical and repetitive or idiosyncratic language
	
	

	4.    Lack of varied, spontaneous make-believe or social imaginative play
	
	

	Restricted, repetitive and stereotypic behaviors including ONE of the following

	1.    Preoccupation with one or more stereotypic restricted patterns of interest abnormal in intensity or focus
	
	

	2.    Inflexible adherence to nonfunctional routines or rituals
	 
	

	3.    Stereotyped and repetative motor movement
	
	

	4.    Persistent preoccupation with parts of objects
	
	

	Not primarily the result of:
 

	1.    Emotional Impairment
	None
	 

	2.    Schizophrenia
	None
	



 

Exclusionary Criteria:  Review of student’s school records indicate that his learning difficulties are not the result of economic, cultural or ESL issues. There is no evidence that any difficulty is due to vision or motor impairment.   

This information will be shared at the MET where final eligibility decisions will be made.
 
	Teacher, M.A.
Special Education Teacher
Anywhere Public Schools

	Social Worker, LMSW
School Social Worker
Anywhere Public Schools


	School Psych Ed.S.
School Psychologist
Anywhere Public Schools


	Speech Path, CCC-SLP
Speech & Language Pathologist
Anywhere Public Schools
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