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purpose 
● Identify evidence-based interventions that address student 

needs associated with conduct issues, hyperactive/inattentive 
behaviors, social skills, emotional symptoms, and co-occurring 
academic needs. 

● Explore innovative Tier 2 strategies aligned to escape, 
attention, tangible, and sensory behaviors. 

● Leave with specific Tier 2 interventions that can be 
implemented tomorrow. 









To strengthen equity, PBIS teams should: 

●Use the data. Spot patterns, address disparities, 
and guide next steps. 

●Build strong, preventive systems. Create 
responsive, multi-tiered supports that reduce 
bias. 

●Teach to close gaps. Engage all learners through 
explicit instruction. 

●Lead with fair policies. Establish clear 
expectations. 

●Interrupt bias. Stay intentional and equitable in 
decisions. 

Equitable Supports in PBIS 
Every student deserves access to safe, high-quality learning environments and supports tailored 
to their strengths and needs—this is the core of equitable supports in PBIS. 

http://www.youtube.com/watch?v=LyqFcmUxHAw


What is PBIS? 



Why Use PBIS? 

❏ Improves Student Behavior 
❏ Increases Academic Engagement 
❏ Provides a Tiered Framework for 

Support 
❏ Promotes Equity and Reduces 

Disproportionality 
❏ Fosters a Positive School Climate 
❏ Aligns with IDEA and Legal Best 

Practices 



Identifying & adopting interventions: 
Tier 2 



Readiness Check: Tier 1 Checklist 



Target interventions 

● Tier 1 team screens for hot spots 
Examples include: 

Locations: active supervision 
Classrooms: classroom management support 
Time of day: procedures 
Busses: PBIS on the bus 
Grade levels: bully prevention; target behaviors 
Student groups/Ethnic groups: data drill down/ethnicity reports 

● Tier 1 Data Analysis team should include an administrator 

● Team generates targeted group interventions through 
implementation of an action plan 



Establish Tier 2 Team 
● PBIS subcommittee, smaller & representative 
● Identify team operations and roles 
● Meet every 8 weeks (schedule in advance) 
● Review Tier 1 data to identify students who meet criteria for Tier 2 

interventions 
● Utilize a menu of Tier 2 options 
● Assign Tier 2 interventions 
● Review data to determine effectiveness of Tier 2 interventions 

CICO data 
    ODRs/suspensions 
    Grades/attendance 
    Teacher reports 

● Determine when students can move back into Tier 1 



Establish Tier 2 Criteria 
Criteria: 
● Number of ODR Referrals/Incident Reports 
● Number of minor infractions or classroom behavior 
● Teacher recommendation 

Systems issue: 
● 500 student school 
● 5-10% of population is 25-50 students-Tier 2 
● 1-5% of population is 1-25 students-Tier 3 



Wayne RESa Train & coach model 

Wayne RESA consultants support 
with targeted trainings. 

● Tier 1 reboots, CICO, adult mentors, 
school-based wraparound. 

● Meeting with PBIS teams, district 
coaches, and building administrators 
occurs prior to staff training to 
identify specific needs. 

● Consultants equip district coaches 
and PBIS teams to conduct in-district 
trainings on selected Tier 2 
interventions. 



Tier 2 
❏ Core Features 
❏ Evidence-Based Interventions 



Tier 2 Interventions 

How many of you have one Tier 2 
intervention in place? 

How many of you have two Tier 2 
interventions in place? 

Three? 

Four? 



Tier 2 Intervention core features 

What makes a good Tier 2 Intervention? 



But Wait, there’s more! 
● Standardized implementation -you can deliver it 

repeatedly, with high fidelity, to groups of students 
● Quickly accessible -students access interventions in 1-2 

days after identification 
● Time limited -should not be a life sentence 
● Evidence-based 
● Linked to function 



Four Functions of a Behavior 



Four Functions of a Behavior 



WRESA TIC 
● Fidelity check 
● How well are we doing 

with implementation 
● Create a plan for 

improvement 
● Completed annually 



TFI 3.0 



To get a high score on this item, this means you: 



Use a variety of 
data sources 

Proactive 
Reliable & valid 
Identify externalizing & internalizing needs 



Use your tier 2 
referral data to 
match students to 
an appropriate 
intervention 

● CICO & Variations 
● Academic Skills & Dropout Prevention 
● Mental Health Supports 
● Self-Management 
● Social Skills 
● Adult Mentoring 
● Home-School Plans 
● Structured Break Plans 



CICO 

Increases positive adult feedback 
Increases structure & predictability 





Standard CICO 

Who will benefit from these interventions? 

● Demonstrate behavior patterns across multiple settings 
● Students in the 2-5 office referral range 
● Low level disruptions & non-compliance behavior 
● Verbal outbursts, unprepared, talk back, defiance 
● Behavior that is maintained by obtaining attention 
● History of poor relationships with adults 



Standard CICO 



Standard CICO 



Standard CICO 

● Establish criteria for success 
e.g., student earns 80% of 
points 

● Baseline data for 3-5 days 

● Establish daily/weekly 
incentives 

● Establish Home-Based 
Rewards 



CICO Daily cycle 
● Quick check in with adult upon arrival 
● Greet & acknowledge student for checking in 
● Check preparation for the day (materials & supplies, attitude) 
● Turn in previous day’s signed card 
● Pick up today’s card 
● Reminders for appropriate behavior/review expectations 
● Each class period student brings card to teacher 
● Teacher acknowledges student for checking in and provides feedback 
● Check out with adult at end of day 
● Review day’s points and goals 
● Adult acknowledges and/or encourages 
● Take card home for parent signature 
● Parent acknowledges/encourages and signs card 
● Student returns card the next day and adult enters daily point data 



● Get permission 
● Get buy-in 
● Coach parents on how to review the point sheet 

CICO: Parent involvement 



CICO: Electronic version 



CICO: data-based decision making 



CICO: Daily data summary templates 



CICO: weekly data summary templates 



CICO: Adaptations & variations 
● CICO can be adapted to support academic or organizational 

skills. 

● CICO can be used for attendance. 

● CICO can be adapted to preschool and younger 
elementary-aged students. 

● CICO is used in alternative settings with students with various 
disabilities e.g., emotional impairment, autism, learning 
disabilities, ADHD, etc. 



CICO: research findings 



CICO: resources 



 Self-management interventions 

Self-regulated students can: 

● Delay gratification 
● Control impulses 
● Plan ahead 
● Organize 



 Self-management interventions 

Who will benefit from these interventions? 

● Students engaging in low-intensity, moderate to high frequency 
behavior (e.g., off-task, disruptive) rather than high-intensity 
behaviors (e.g., self-injury, aggression) 

● Students engaging in overt (not covert) behaviors 
● Students in the 2-5 office referral range 
● Students with hyperactivity/inattention or academic behavior 

problems on screeners 
● Avoidant or escape-maintained behaviors 





Self-monitoring Interventions 

Enable students to: 

● Recognize when they are in 
engaging in certain behaviors 

● Think about their behavior 
repeatedly during a specific 
amount of time 

● Collect data towards goal 
attainment 



Types of Self-monitoring 



self-evaluation 



Social Skills interventions 

Core Components of SST Training 
● Explicit instruction in target skills 
● Modeling 
● Role play 
● Teacher feedback 
● Generalization 



Manualized curricula 



 Social skills interventions 
Who will benefit from these interventions? 

● Demonstrate difficulty managing social interactions with peers 
and/or adults 

● Students in the 2-5 office referral range 
● Students with peer problems or low prosocial behavior on 

behavioral screeners 
● Students with skill deficits 
● Can be combined with CICO and/or Self-Management 

interventions 
● If the student is on CICO in what area (respect, responsibility, or 

safety) are they having the most difficulty? 



 Mental health supports 

Core Components 
● Mental health professional 
● Goal-setting 
● Cognitive restructuring

 (changing thinking patterns) 
● Teaching 
● Modeling/Role playing 
● Reinforcing 
● Mindfulness 

(calming strategies) 
● Homework 



Manualized curricula 



 Mental Health supports 

Who will benefit from these interventions? 

● Demonstrate difficulty managing emotions 
● Students who have experienced a recent trauma 
● Students with a mental health diagnosis 
● Students with emotional symptoms on a universal screener 
● Escape or avoidance behaviors 
● Frequent absences or nurse visits 



Academic Skills & dropout prevention 

★ Implemented alongside 
teaching & learning activities 

★ Increases student access to 
academic content 

● Study Skills 
● Academic accommodations 
● Organizational skills 
● Help-seeking behaviors 
● Academic Seminar 
● Freshman Success 
● Check and Connect 



Academic skills & Dropout prevention 

Who will benefit from these interventions? 

● Students with 
● Escape-maintained behaviors 
● Low engagement 
● Failing grades/missing work 
● School refusal 
● School dropout 

● Academic concerns evident from systematic screening 



Adult Mentoring 
● Any school staff person can be a mentor 
● Should be voluntary 
● Match one student per staff person 
● Mentors agree to spend at least 15-30 minutes per week 
● Listen-spend ⅔ of mentoring time listening and giving your 

full attention to the student 
● Try locations other than the classroom-this is our time 
● Connect to the student’s interests 
● Ask questions, set goals, & make suggestions 



 Adult Mentoring 

Who will benefit from these interventions? 

● Rewards and consequences appear ineffective 
● Student lacks motivation 
● Student appears to lack self-esteem or self-confidence 
● Student lacks positive adult role models 
● Student appears to not like school 



Home-school plans 

Who will benefit from these interventions? 

● Need for greater consistency and support between home and 
school 



Structured break plans 

● Teach the break procedure to the student. Practice and review the 
procedure before using it. 

● Establish a signal for requesting a break (break card) 
● Generally, time limit breaks. Use a timer. 
● If the student needs frequent breaks, consider scheduling them 

proactively, 2-3 times/day. 
● Make sure all staff that work with the student are aware of the break 

procedure and follow the plan with fidelity. 
● Break Options: lap around the school, 5 minutes on bench in the hall, 5 

minutes alone at student’s desk, Get a drink of water, bathroom breaks, 
etc. 



Structured break plans 

Who will benefit from these interventions? 

● Those who exhibit escape-motivated behavior that is severe 
enough to disrupt the class or that may result in harm to others. 

● Students who need to stay in school/classroom 
● Students who become easily frustrated 
● Students who need more movement 
● Students who may be lacking important coping skills 



Structured break plans 



Structured break plans 



Understanding the nervous system 

http://www.youtube.com/watch?v=jen9bNgKrlA


Neuro-aligned tier 2 options 

We need interventions that are 
● Neuro-informed 
● Engagement-driven 
● Data-tied 
● Innovative 

“Tier 2 isn’t where students go. Tier 2 is what we build around 
them.” 



Neuro-aligned tier 2 
interventions 

● Neuro-Integrated CICO (CICO 2.0) 
● Behavior Pattern Labs 
● Peer-Regulated Learning Pods 
● Mobile Check-In Stations 
● Transition Zone Teams 
● Sensory Regulation Labs 



CICO 2.0 
CICO + regulation= 

Student enters class ready to 
learn, not just “checked in”. 

Tools: 

Bilateral movement, pacing 
breath, grounding, quick energy 
resets. 

Brain readiness=Behavioral readiness 

Regulate first, teach next 



CICO 2.0 Core principles 
1. Regulation First 
● Begin check-in with a 1–2 minute regulation activity (breathing, bilateral movement, 

grounding, humming, or pacing). 
● Goal: bring the student’s autonomic nervous system to a calm/ventral state. 

2. Student Self-Awareness & Ownership 
● Students identify their “top challenge” for the day. 
● Track not only points but their own state shifts: calm, alert, anxious, dysregulated. 

3. Micro-Feedback Loops 
● Teachers provide consistent quick, supportive feedback instead of only at scheduled 

times. 
● Focus on connection + noticing regulation rather than only behavior. 

4. Data-Driven but Relational 
● Track points and also quickly state observations 

          (“Ready to learn? Calm/Alert/Activated”). 



CICO 2.0 daily cycle 
Morning Check-In (3–5 min): 

● Student greets mentor 
● Quick regulation activity (e.g., 2 deep belly breaths, wall push, or short movement) 
● Identify focus goal for the day 
● Mentor tracks starting state (e.g., 1 = calm, 3 = activated, 5 = shutdown) 

During Class/Transitions: 

● Teachers provide micro-praise and state checks: “I see you’re breathing through that 
frustration—great regulation!” 

Afternoon Check-Out (3–5 min): 

● Review behavior points and regulation efforts 
● Quick reflection: “When did I feel most regulated today? What helped?” 
● Celebrate wins, set a goal for tomorrow 



Behavior Pattern Labs 
● Students track their behavior patterns, analyze triggers, and 

practice adaptive responses though rehearsal loops. 

● Encourages self-awareness of arousal states and self-regulation. 

● Reinforces proactive behaviors and growth through data-driven goal 
setting. 

1. Student Enters- quick data check (what kind of day did I have?) 
2. Analyze-spot one pattern (“I struggle during transitions.”) 
3. Practice-run the rehearsal loops (Let’s practice a regulated walk 

and pause.”) 
4. Set goal-pick a next-step strategy 
5. Exit-return to class with a plan 



Behavior Pattern Labs 

● Behavioral Rehearsal Loops -students practice behavior skills the 
same way athletes run drills. 

● Coach sets the scenario based on data “Let’s work on asking for help 
calmly.” 

● Student practices the target behavior in a short loop. 

● Coach models it, student practices it, student practices it again, coach 
gives feedback. Loops are fast (1-3 minutes), student closes the loop by 
naming the strategy “I will practice the pause-and breathe before 
responding.” 



Peer regulated learning pods 

● Small groups (3-5 students) 
● Structured roles (coach, encourager, focus keeper, recorder) 
● Check in using an emoji 
● Brief regulation routine 
● Collaborative practice (script, role-play scenarios, problem solving) 
● Peers provide structured feedback 
● Students log strategies, behaviors, and successes 
● Pod discusses patterns and insights 
● Each student picks one strategy to practice outside of pod 
● Positive recognition and closure 



Mobile check-in stations 

● Portable, visually simple regulation and check-in stations in 
key school locations to provide emotional resets and quick 
self-assessments. 

● Stations are in hallways, cafeteria or outside bathrooms. 
● Students are taught to use them independently with a class 

pass. 
● 60 second check-in mood scale, “What do I need” or a QR 

reflection. 
● Students choose one reset tool-breathing, stretch, cue, 

affirmation, fidget, etc. 



Transition zone teams 
● Staff stationed at known hot spots 

(hallway, stairs, cafeteria) 
● Greet students with consistent cues and 

expectations 
● Provide positive narration of expected 

behaviors 
● Students who need support get 10 

second micro-coaching moments (Walk 
with me and tell me your plan for next 
period) 

● Movement-based reset options (stress 
lines, quiet corners, sensory paths) 
where needed throughout building 



Sensory regulation Labs 
● Students check-in using a sensory zones scale 

(red=dysregulated, yellow=activated, green=calm) 
● Choice driven Sensory Stations 

Proprioception/Memovement: weighted blankets, mini trampoline, push/pull 
activities 
Vestibular: rocking chairs, balance boards, gentle spinning 
Tactile: stress balls, textured surfaces, clay 
Auditory: calming music, noise-canceling headphones 
Visual: color-light boxes, visual trackers 

● Students or teachers log which sensory strategies they used and 
their effectiveness (emoji or 1-5 sale) 

● Select 1-2 strategies to use in class and reinforce when used 
successfully 





“Tier 2 is the gardener’s hand: guiding, 
supporting, and scaffolding growth 
for every student.” 



Resources 
Wayne RESA 
Autism Behavior Lab – October 15, 2024 
Presented by Wayne RESA Autism Coaches: 
Content utilized includes: 

● Applied behavior analysis concepts 
● Behavior intervention planning frameworks 
● Visuals and examples related to behavior pathways, function, and intervention alignment 

National PBIS Leadership Forum 
Tier 2 is More than Just CICO: how to identify and Adopt Evidence-Based Tier 2 Interventions 
Presented and authored by Sara Estrapala, Ph.D. & Sarah Wilkinson, Ph.D. 
Content utilized includes: 

● Visuals and examples related to Tier 2 strategies and research 

Oakland Schools 
Supporting Behavior Through a Systems Lens of UDL and PBIS 
Presented and authored by Audra Holdorf 
Director of Special Services for Birmingham Public Schools 
Content utilized includes: 

● Visuals and examples related to Tier 2 strategies and research 


